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Resumen 
 
     La presente investigación cualitativa tuvo como principal objetivo el estudio de 
la relación entre la competencia pragmática y la alternancia de código lingüístico 
de estudiantes y profesores  durante clases que buscaban desarrollar una 
segunda lengua a través de diversos contenidos (materias de contenido) en el 
campo de la pedagogía en la enseñanza de una segunda lengua. El foco de las 
observaciones recaía en las oraciones o frases que contenían alternancia de 
código lingüístico de estudiantes y profesores del quinto al octavo semestre de la 
licenciatura en la enseñanza de la lengua inglesa en la universidad Colombiana 
Rafael Pombo. El objetivo específico de este estudio era buscar si la alternancia 
de código lingüístico era utilizada por los estudiantes y profesores como estrategia 
para alcanzar fines comunicativos. 
     Los resultados de la investigación mostraron que los estudiantes y profesores 
utilizaban la alternancia de código lingüístico con diferentes fines comunicativos y 
que este fenómeno no sólo se encontraba presente en las materias de contenido 
con el fin de suplir deficiencias en el discurso de los profesores y estudiantes,  por 
el contrario, la alternancia de código contribuía al desarrollo de lo que se podría 
definir como un competencia pragmática bilingüe.   
     Como conclusión es importante afirmar que el uso de la alternancia de código 
lingüístico debería comenzar a ser visto y utilizado por parte de los profesores y 
estudiantes de la licenciatura como una estrategia que fomenta el desarrollo de 
una segunda lengua en un contexto bilingüe.  
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Abstract 
 
    This qualitative research Project had as its focus to study the relationship 
between the pragmatic competence and the students’ and professor’s code 
switching during content-based classes. The observations were on the code-
switching utterances from fifth to eighth semester students and professors of a 
licenciatura of the teaching of English in the Rafael Pombo University in Colombia. 
The specific objective of this study was to seek if code-switching was used by 
students and professors as a strategy to meet communicative purposes. 
     The findings showed that professors and students used code-switching with 
different communicative purposes, and that CS was not only present in content 
based classes in order to fulfill lack of fluency in the second language of students 
and professors’ speech, on the contrary, Code-Switching  contribute to the 
development of a bilingual pragmatic competence 
     As a conclusion, it is important to state that Code-Switching should start to be 
seen and used by students and professors as a strategy that fosters the 
development of a second language in a bilingual setting.   
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1. Introduction 
 
 
     In many societies and speech communities around the world, people use 
different “codes” or languages in order to communicate. The communities or 
individuals that alternatively use two languages in their interactions are called 
bilinguals. When bilingual speakers alternate between two languages within the 
same interaction is what is known as the phenomenon of code-switching.  On that 
account, in the present paper the researchers aim to show the readers a study 
based on the pragmatic analysis of code-switching in a bilingual speech 
community. 
 
     Considering that code-switching is a topic with little research in our country, this 
fact was the main reason to conduct this research project. At the same time, the 
necessity to explore this issue in the Colombian context also motivated this 
research, especially at this time when the Colombian education authorities plan to 
construct a bilingual society with the implementation of the project “Colombia 
bilingüe 2019”. 
 
     The purpose of this research project was to achieve that code-switching be 
seen more as a communicative strategy that bilingual speakers use with the aim to 
communicate effectively, than as a language deficit. With the aim to accomplish 
this objective the researchers attempted to find a relationship between the 
components of the pragmatic competence and the use of code-switching. The 
questions that framed this study were: 
- What is the relationship between pragmatic competence and students and 
professors’ code-switching in content-based subjects in a licenciatura 
program? 
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- What is it revealed  in students and professors’ code-switching through the 
pragmatic analysis? 
 
     Relevant theoretical definitions and studies related to the topic constituted the 
foundation of this research project and at the same time, structured and supported 
the research itself. The main definitions the reader will find in this paper are: 
Bilingualism, content-based instruction, code-switching and pragmatics theory. 
 
     This research project was conducted in a public university located in the city of 
Pereira (Risaralda) with students and professors from content-based classes. The 
research method implemented in this study is the descriptive and interpretative 
Case Study; hence this is a qualitative research. The data collection methods used 
in order to gather the information were: observations, field notes and audio 
recordings. The data was analyzed through the implementation of the Grounded 
Theory method. 
 
     The findings determined by the data analysis process revealed how students 
and professors from content-based classes used code-switching for different 
purposes and as a communicative strategy in order to accomplish with specific 
communicative events. Equally, the findings exposed how students and professors 
were able to use the components of the pragmatic competence while code 
switching.  Therefore, future research in order to investigate how code-switching 
could be explicitly implemented as a pedagogical strategy inside the classroom is 
needed. 
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2. Statement of the problem 
 
 
     Globalization consolidates the possibility of establishing cultural universal 
values, where the knowledge of a foreign language becomes a fundamental fact 
for the individuals’ social development of. Globalization, as a social phenomenon 
has lead society in general to think beyond the physical scenarios, that condition or 
limit it. We are no longer immersed on an immediate scenario in this Globalized 
world (Coll, 2008). According to Coll, the fact that people are able to “move” more 
easily through the world, makes educators go beyond classrooms and think of the 
academic and social needs that students face during this time of humanity. 
Nowadays, it is marked out that the individuals who does not follow the academic 
trends, excludes themselves from world wide spread educational opportunities. 
     According to the Ministerio de Educación Nacional (MEN) (2006), Colombian 
society needs to develop the common skills in at least one foreign language. As a 
result, the government has designed some language policies that are aimed to 
develop foreign languages from schools to universities. Thus, the government has 
consolidated a plan named “Programa Nacional Bilingüismo” (PNB). The PNB is 
designed through different processes; one of them is the creation of strategies to 
enable licenciaturas to train their future teachers to develop a more professional 
language and teaching methodology skills. Additionally, the MEN made official 
policies that seek to articulate the national educational system, which means, that 
the students of basic and secondary education consolidate a linguistic training  in 
the English language, and future teachers be prepared to teach students  linguistic, 
sociolinguistic and pragmatic competences in the English language. The linguistic, 
sociolinguistic and pragmatic competences are essential in the process of teaching 
and learning a second language, considering that jointly these competences frame 
the communicative competence. Hence, it is crucial that these competences be 
implemented in the process of teaching a second language, particularly the 
pragmatic competence since it allows speakers to use the discourse accurately 
according to their interlocutors. However, some questionings facing these 
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proposals have emerged. In order to deal with these questionings it is necessary 
that future teachers develop competences to cope with the new needs of the 
Colombian educational context, resulting in the necessity of strengthening the 
licenciatura programs in terms of language and content. 
     The fact that students are exposed to two languages in the same scenario 
consolidates this context as a bilingual one. Bilingualism is not a new issue in 
Colombia, since this country is recognized for being multicultural and multilingual 
(Constitucion Politica de Colombia, art. 7). Colombia has over 65 indigenous 
languages (official in the territories where they are spoken) from diverse origins, 
spoken by approximately 400.000 people in 22 out of the 32 Colombian 
departments (Landaburo, 1999) and an official language (Spanish). (Constitución 
Politica de Colombia, art. 10).   
    However, the type of bilingualism that the MEN plans to reach with its PNB is 
between Spanish and a prestigious foreign Language (English). Since this type of 
Global Bilingualism is a new issue in Colombia, it is vital for Colombian government 
and society to understand what this process involves and what specific 
phenomena are inherent to it. It is complex to find a precise definition of 
bilingualism, given that this is a term that has been broadly conceptualized and 
categorized along its history. Nevertheless, in this project, bilingualism will be 
described in terms of the definition provided by the MEN, which states that 
bilingualism refers to different degrees of mastery with which an individual 
manages to communicate in more than one language and culture. These varying 
degrees depend on the context in which each person goes through (Formar en 
Lenguas Extranjeras: Inglés, 2006). Bilingualism is a predominant phenomenon 
worldwide. For this reason, the MEN comprehends the relevance of implementing 
new policies that contribute to foster not only the learning of foreign languages, but 
also, the development of the native and the various and diverse indigenous 
languages. At the same time, it is important for the MEN to bear in mind that a 
bilingual speaker is frequently taking active part in language contact; thus his/her 
expressions in the discourse are commonly affected by different phenomena. 
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According to Koziol (2000) some of the most common ways for the effects of 
language contact to be evidenced in speech is through phenomena such as 
interference, transference and code mixing or switching. Our first focus in this 
project is one of these bilingual phenomena, which is the phenomenon of Code-
Switching (CS) between two languages. 
     Code-Switching has been a widely investigated topic to which have been given 
linguistic, sociolinguistic, and even neurological explanations. When Valdes Fallis 
(1977) defines Code-Switching, he considers that code-Switching comes from the 
necessity of bilinguals to communicate effectively, to get the message across, and 
to convey meaning of an idea more accurately. The purpose of this research is to 
achieve that Code-Switching be seen more as a tool of communication than as a 
linguistic deficit. 
   The MEN has developed its program called “Programa Nacional de Bilinguismo” 
with the participation of universities that offer programs in the Licenciatura de la 
Enseñanza de la Lengua Inglesa. Therefore, this research project is conducted in 
the licenciatura program of the teaching of English in the Rafael Pombo University, 
which has been working towards the PNB objectives by implementing certain 
policies for language development by all university students. The licenciatura 
program is focused on the aims that the MEN has, in terms of the profile that pre-
service teachers should have. This means that, according to the Project: “Colombia 
Bilingue 2019”, the new teachers from licenciatura programs should have a C1 
level of proficiency based on the Common European framework of Reference for 
Languages “CEFRL” (2001).  
 
     In order to achieve the goals of the MEN, the licenciatura students develop their 
language proficiency through Language-based subjects (English) during the first 
four semesters of their career, in the fifth semester, students start working on 
content-based subjects. From the fifth semester on, students in the licenciatura 
program are expected to have a B2 level of English proficiency according to the 
CEFRL.  
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     Content-based subjects in the licenciatura program have two aims: to develop 
the specific content and to complete the process of language development. As four 
semesters are not enough to accomplish the goals of the MEN, content-based 
subjects students should continue the language acquisition process. Content-
based environment centers the language as a tool, to learn content, but not as an 
aim itself. Therefore, what is relevant in content-based instruction is what is said, 
instead of how is said (Krashen, 1984, cited by Celce-Murcia, 2001). In these 
terms, the role of language in content-based subjects is different from a language-
based class. 
     The final purpose of this project is to gain a more comprehensive look at Code-
Switching from the point of view of English as Foreign Language (EFL) content 
based subjects at a university level. Furthermore, part of this research project is to 
identify the functions of Code-switching (CS) in content based subjects among 
students and professors of an English licenciatura Program and to gain insights on 
why CS occurs in these contexts. 
     Most of the research conducted in code-switching, relate tis topic with language 
deficit or lack of language. We consider this research project relevant because it 
attempts to depict code-switching as a communicative strategy that students and 
teachers could use in order to improve the process of teaching and learning a 
foreign language. Simultaneously, given that CS has been a topic with little 
research in Colombia, it is essential to explore this issue especially now that the 
MEN plans to construct an English-Spanish bilingual society in order to recognize 
all the issues that Colombian students will experience throughout the process of 
acquiring a foreign language. In addition, this project focuses on a pragmatic 
competence view, which we consider an innovative fact, since up to this date 
Code-Switching has been mostly analyzed from the perspective of the alternation. 
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3. The present study 
 
 
     This study aims to identify the Pragmatic competence in Professors and 
students’ Code-Switching during Content-Based subjects in a licencitura of the 
English teaching program at the Rafael Pombo University. 
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4. Research questions 
 
 
     The present research study aims at answering the following questions: 
-  What is the relationship between pragmatic competence and students and 
professors code-switching in content based subjects in a licenciatura 
program? 
- What is it revealed in students and professors code switching through the 
pragmatic analysis? 
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5. Literature Review 
 
 
     The aim of this research project is to acquire a broader view and a deeper 
understanding of Code-Switching through a Pragmatic analysis and from the 
perspective of university English as a Foreign Language (EFL) content-based 
classes. In order to conduct this project it is necessary to acknowledge relevant 
concepts and research studies similar to this one, such as Bilingualism, Code-
Switching, Content Based Instruction, and Pragmatics Theory.  
 
Bilingualism 
     There is not a generally accepted definition of bilingualism; instead there are 
several definitions that describe this phenomenon. Mackey (1968, cited by 
Romaine, 1995, p. 555) considers bilingualism as simply the alternate use of two or 
more languages. Likewise, Weinreich (1953, cited by Baetens, 1986, p. 5) states 
that “the practice of alternatively using two languages is called bilingualism and the 
person involved, bilingual. Whereas Haugen (1953, cited by Romaine, 1995, p. 56) 
maintains that bilingualism begins when the speaker of one language can produce 
complete meaningful utterances in the other language. Conversely, bilingualism is 
defined by Spolsky (1998) as the ability or knowledge developed by people in a 
language different from their mother tongue. These abilities can diverge from 
limited skills of language used in specific contexts to a strong mastery of both 
languages. According to the previous statement, bilingualism can be distinguished 
as a subtractive or an additive language process. Subtractive bilingualism occurs 
when the skills in the second language increase, while skills in the first language 
start decreasing. As a result of this process, the mother tongue begins to be 
replaced by the second language and the latter becomes the dominant language. 
On the other hand, additive bilingualism appears when the individuals incorporate 
the second language without the mother tongue being affected, therefore the 
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attitude towards the two languages is positive and the learning processes of both 
languages are mutually reinforced (Hughes et al, 2006; Cenoz & Genesee, 1998). 
Since this research project is conducted in a bilingual setting, the 
acknowledgement of the concept of bilingualism is essential, as it is the departure 
point for the development of this investigation. 
 
Content-Based Instruction 
     “Content- based instruction (CBI) is a teaching method that emphasizes 
learning about something rather than learning about language” (Davies, 2003). It 
implies to have a different orientation about the language, and different purposes 
for the language. CBI approaches “… view the target language largely as the 
vehicle through which subject matter content is learned rather than as the 
immediate object of study” (Brinton et al., 1989, p. 5). Therefore, students’ 
language development is completed or enhanced through content-based classes, 
because students and teachers should understand what is said in the foreign 
language and make themselves be understood by the interlocutors, when they are 
using the foreign language. 
     Curtain and Pesola (1994) limit the definition of Content-Based Instruction (CBI) 
to those “… curriculum concepts being taught through the foreign language.” (p. 
35) According to Cummins’ (1981) the notion of Cognitive Academic Language 
Proficiency (CALP) as contrasted with basic Interpersonal Communication Skills 
(BICS) demonstrate that students need to be learning content while they are 
developing CALP.  BICS and CALP are terms that make a distinction between the 
time periods that are needed by immigrant children to be fluent on a conversation 
in their second language as compared to the academic language proficiency at 
school. It is not practical and there is not enough time to separate language and 
content learning. Postponing content instruction while students develop more 
advance language skills is not only impractical, but it also disregards students’ 
needs, interests, and cognitive levels. Therefore, it is important to say that the lack 
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of language cannot or should not stop the development of the content. Besides, 
according to Eskey (1997) “… what we teach in any kind of content-based course 
is not the content itself but some form of discourse of that content”. (pp. 139-140). 
     Thus, we can say that there is a discourse community. The term discourse 
community refers to all forms of communication that contribute to a particular, 
institutionalized way of thinking from all the people that use and create a particular 
discourse (Bizzell, 1992). In our case, the discourse community would be a 
language teaching community, which provides users with the means to analyze, 
talk about, and write about the pertinent content to the field of teaching. “For 
teachers, the problem is how to acculturate students to the relevant discourse 
communities and for students the problem is how to become acculturated to those 
communities” (Eskey, 1997, pp. 139-140). For this reason and as a discourse 
community involves language interactions and patterns, this research attempts to 
explore the code-switches used in the discourse of the language teaching 
community and what implications have in content-based instruction.  
 
Code-Switching 
     Code-Switching has been investigated and discussed by several researchers, 
who have given a variety of definitions to this phenomenon. Woolford (1983) sees 
code-switched sentences as resulting from a mixture of phrase structure rules 
extracted from the two languages. Heredia & Brown (1997) define Code-Switching 
as the ability that bilingual speakers have to mix their languages during 
communication. Code-Switching is the use of two languages simultaneously or 
interchangeably (Valdes-Fallis, 1977). It implies some degree of competence in the 
two languages, even if bilingual fluency is not yet stable. Code-switching may be 
used to achieve two things: (a) fill a linguistic/conceptual gap, or (b) for other 
multiple communicative purposes (Gysels, 1992). 
     While in some places and cases Code-Switching is the exception, in many 
multilingual and bilingual communities it is and should be seen as the norm 
19 
 
(Swigart, 1992; Grosjean, 1982; Sanchez, 1983). It appears that, where Code-
Switching is the norm it is perceived as fluid, unmarked, and uneventful. Where it is 
the exception it will be perceived as marked, purposeful, emphasis oriented, and 
strange. Gumperz (1982) considers Code-Switching as a fluid phenomenon and he 
describes it as exchanges which form a single unitary interactional whole: 
Speakers communicate fluently, maintaining an even flow of talk. No hesitation 
pauses, changes in sentence rhythm, pitch level or intonation contour mark the 
shift in code.  There is nothing in the exchange as a whole to indicate that 
speakers do not understand each other. Apart from the alternation itself, the 
passages have all the earmarks of ordinary conversation in a single language. 
     Although bilingual speakers often have a preferred language (the one which 
they feel more comfortable and have greater competence with) to use in their 
discourse, commonly they make use of the two languages and manipulate them in 
order to make sure their listener understands what they are trying to communicate. 
At the same time, those with a greater degree of bilingual communicative 
competence are the ones who more frequently use Code-Switching as a strategy 
to meet their conversational goals and to communicate (Reyes, 2004). Additionally, 
when learners code-switch they begin to perceive the classroom as a bilingual 
setting and use code-switching for specific purposes. Moreover, they are able to 
integrate the previous knowledge from the native language with the new concepts 
they are acquiring in the foreign language (Liebscher & Dailey-O’cain, 2005)  
     In other respects, Code-Switching has been traditionally viewed from the theory 
of semi-lingualism, which highlights the notion that bilingual speakers almost speak 
both languages correctly, but they code-switch in order to supply a lack in 
language proficiency and also because they do not know either language 
completely (Heredia & Brown, 1997). 
     Code-Switching is also considered by many researchers as a communicative 
strategy to consolidate cultural identity, given that the function of this phenomenon 
varies in different cultures or language communities. Since culture is acquired, 
socially transmitted, and communicated in large part by language, the language 
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choice must be examined in light of culture and in relation to specific interactions. 
Consequently, language choices are determined by several factors and vary 
according to the relation among particular and social values (Chung, 2006).  
 
Functions of Code-Switching 
     The functions of code-switching refer to the purposes bilingual speakers have to 
alternate among the two languages. There are ten functions of code-switching that 
have been defined in different studies and researches about this topic. 
     Auer (cited by Yletyinen, 2004) postulated two main categories of code-
switching functions: discourse -related code-switching and participant-related code-
switching. These two functions are considered the principal ones, since each 
alternation can be included into them.   
1. Discourse-related: This function occurs when the speaker use code-switching 
to organize the conversation and to complete his/her communicative events 
(Auer, cited by Yletyinen, 2004). 
2.  Participant-related: Auer (cited by Yletyinen, 2004) states that in this function 
the speaker takes into account the listener’s preferences and competences in 
the language. 
3. Emphasis: According to Koziol (2000) this function takes place when the 
speaker code switches to highlight a point in order to make the hearer perceive 
or be involved with that point. 
4. Equivalence: as stated by Eldridge (cited by Sert, 2005) this function happens 
when the speaker code switches to his/her native language in order to bring 
the equivalent term from the mother tongue to the target language. 
5. Floor-holding: Eldridge (cited by Sert, 2005) asserts that this function occurs 
when the speaker code switches to continue with the flow of the conversation, 
without interfering it. 
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6. Inclusive code-switching: This function takes place when the speaker 
switches to the language he/she knows the hearer understands (Ncoko et al., 
2000). 
7. Message qualification: In accord with Gumperz (cited by Yletyinen, 2004) this 
function happens when the speaker uses code-switching in order to give 
meaning or to clarify something he/she has said previously. 
8. Parenthesis: Koziol (2000) claims that this function takes place when the 
speaker uses code-switching to give supplemental or extra information with the 
purpose of clarifying a point. 
9. Reiteration: Eldridge (cited by Sert, 2005) argues that this function happens 
when the speaker switches to repeat a message in the other language in order 
to reinforce, emphasize, amplify or clarify a point. 
10. Untransability: According to Koziol (2000) this function occurs when the 
speaker switches in order to use a term that has not an equivalent in the other 
language. These terms are usually cultural identity concepts. 
 
Pragmatics 
     Pragmatics is a subfield of linguistics that studies how people comprehend and 
produce a communicative act or speech act in a concrete speech situation, which 
is usually a conversation. It distinguishes two intents or meanings in each 
utterance or communicative act of verbal communication. One is the informative 
intent or the sentence meaning, and the other, the communicative intent or speaker 
meaning (Liu, 2005).   
     Mey (2001) states that “pragmatics comprises everything that characterizes 
people as users of the language” (p.6) and defines pragmatics as the study of 
messages in relation to language users; in contrast to traditional linguistics which 
first and foremost concentrates on the elements and structures that the language 
users produce. Pragmatics focuses on the language use in humans. Pragmatics is 
22 
 
interested in the process of producing language and its producers, instead of the 
final product of the language. According to this definition, we could state that 
pragmatics centers on the way humans use their language in communication. 
Furthermore, Levinson (1983) considers pragmatics as being “the study of the 
relations between language and context that are grammaticalized, or encoded in 
the structure of a language”. At the same time, this author states that pragmatics 
regards language from a functional perspective, in other words, that it strives to 
explain aspects of linguistic structure by reference to non-linguistic pressures or 
causes.  
    Many researchers also perceive pragmatics from a fairly restricted scope, which 
suggests that pragmatics should be involved exclusively with principles of 
language usage and not to be concerned with the description of language structure 
(Levinson, 1983). 
     On the other hand Barredo (1997) conducted a study in relation with the 
pragmatic functions of Code-Switching among Basque-Spanish bilinguals. He 
reported that this bilingual speakers used code-switching for different purposes and 
also as a resource to negotiate the development of the conversation, to imply that it 
was time to move to another point in the discussion, to introduce new topics and to 
maintain an finish their turns in conversations. 
 
The Pragmatic Competence 
     The ability to comprehend and produce a communicative act is referred to as 
the pragmatic competence, which often includes one’s knowledge about the social 
distance, social status between the speakers involved, the cultural knowledge such 
as politeness, and the linguistic knowledge, explicit and implicit (Kasper, 1997). 
     According to the Common European Framework of Reference for Languages 
(2001), the pragmatic competence is the one which a language user has to 
organize and structure his/her messages in the speech; perform communicative 
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functions with those messages and to sequence them according to interactional 
patterns in communication. The pragmatic competence is divided in three sub 
competences described as follows: 
 
 Discourse competence 
    The discourse competence is the ability to arrange sentences by the language 
user in order to produce coherent parts of speech. It includes knowledge of the 
ordering of sentence by topic and natural/temporal sequencing, besides the 
knowledge of how to design conventions (text design) in the community in 
accordance to flexibility, coherence, cohesion and the macrofunctions of language 
(descriptions, narrations,  expositions, etc.), (CEFRL, 2001). 
 Functional competence 
     This competence has to do with the ability to use language, whether spoken or 
written in communication for functional purposes in a frame of interaction in which 
the language users are involved (conversational competence). “Participants are 
engaged in an interaction, in which each initiative leads to a response and moves 
the interaction further on, according to its purpose, through a succession of stages 
from opening exchanges to its final conclusion”. 
     Competent speakers should have the ability to operate these functions (micro 
and macrofunctions) in conversations taking into account formal and informal 
patterns of social interchange (schemata) as well as propositional patterns, turn 
taking and fluency (CEFRL, 2001). 
 Design competence 
     The design competence is the ability of speakers to orderly sequence 
conversation taking into account the transactional schemata (CEFRL, 2001).  
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Conversation Analysis 
     Conversation Analysis (CA) is a research method which its primary focus of 
study is conversation in real life settings. Other central aspects to conversation 
analysis are social interaction and power relationships of the participants (Gardner, 
2004). Have (cited by Gafaranga, 2009) defines CA as the analytic work on talk-in-
interaction. 
    CA differs from other approaches that study spoken language, in the sense that 
its primary core of research is talk rather than language. The CA approach states 
that conversations are one of the main activities in social interactions; therefore 
much of the social life is organized through them (Gardner, 2004). The purpose of 
CA is to study “the order/organization/orderliness of social action, particularly those 
social actions that are located in everyday interaction, in discursive practices, in the 
sayings, tellings/doings of members of society” (Psathas 1995:2). According to this 
assumption talk is a social action. This means that people accomplish different 
actions while talking such as agreeing, promising and threatening (Gafaranga, 
2009). 
     Considering that CA strives to explain the order of talk organization, in terms of 
Code-Switching, the role of this phenomenon in the organization of bilingual 
conversation should be bear in mind. Various studies have stated that in bilingual 
conversation, code-switching contributes to many aspects of talk organization that 
have been previously described by CA in monolingual conversation. These aspects 
are: turn-taking, preference organization, opening sequences, and repair 
(Gafaranga, 2009). Gafaranga (1999) also claims that language choice is a 
relevant feature of talk organization, conversely, Alfonzetti (1998:186) states that 
code-switching “can be exploited to cope with the several tasks related to the 
organization of conversation itself”. 
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Components of the conversation according to conversation analysis 
     The following components are considered to be the most important aspects in 
the analysis of talk in interaction: 
 
1. Turn taking organization 
     Turn taking organization refers to the normative organization of turn taking, 
drawing on the idea that turns are resources systematically distributed in a 
conversation and among the talk participants (Sacks, Schegloff, and Jefferson 
1974). According to Sacks et al, turn taking does not only occur at one speaker 
talking at a time, but also when speakers overlap turns in conversation and, when 
turns are taken as a little gaps.  
1.2  Turn constructional component 
     Sacks et al. (1974) defined the turn constructional component as the 
construction of turn constructional units (TCU). TCU’s may vary from sentences, 
clauses, phrases, words to any audible sound, that is to say when the speakers 
starts to construct a turn in the conversation. The turn constructional component 
has two properties:  
1.2.1 Projectability & Property of transition-relevance-place creation 
     These two properties may refer to the knowledge of the participant in 
accordance to the conversation, the language and context achieved in live 
discourse experience to project what sort of units are taking place in the 
conversation and predict when and how the unit may come to an end in the 
conversation. At this point it becomes relevant for another speaker in the 
conversation to begin his/her turn (Sacks, Schegloff, and Jefferson 1974). 
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1.3 Turn allocational component 
     Turn allocational component deals with the negotiation and regulation of turn 
allocation, at the end of each unit, for the following such unit, that is to say how 
speakers structure the conversation by selecting speakers in the interaction. Sacks 
et al have proposed some rules to portray how turns might be allocated at a 
transition-relevance place: 
     Rule 1. 
a. If the current speaker has somehow identified a particular following 
speaker, then that speaker has the right to initiate that turn at that place. 
b. If any selections have been made, then any other speaker may select 
himself as the following one speaker at that point having the right turn to 
speak. 
c. If any other speaker has self-selected himself, then the former speaker 
may select himself once more and continue to talk with another TCU. 
 
Rule 2. 
 
 The system of turn allocational component is recursive, whatever option 
operates. Then in the following TRP, the same set of rules come to play 
again (Sacks, Schegloff, and Jefferson 1974). 
 
2. Sequence organization 
    Sequence organization refers to how actions are ordered in conversation. 
Conversation is sequentially ordered; this means that turns in conversation are 
organized in relation to one another, and grouped together into a consistent and 
logical sequence of actions (Gardner, 2004).  
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3. Adjacency pairs 
     Adjacency pairs are conversational sequences, which are constituted by two 
related utterances by two different speakers. These pairs of utterances are often 
mutually dependent and functionally related to each other. The second utterance is 
always the response to the first. Adjacency pairs are divided into First pair-parts 
(FPP) and Second pair-parts (SPP) (Gardner, 2004). 
4. Pre-sequences 
     Pre-sequences are specific turns that have the function of predicting the coming 
action. A pre-sequence is a preliminary turn that is used to introduce a 
conversational action and often anticipates a particular sort of action and secures 
the addressee’s cooperation (Gardner, 2004). 
5. Preference organization 
      In conversation, there is a structural preference for certain types of responses 
over other responses. Generally, most first pair parts (FPP) have two or more 
alternative possible second pairs parts (SPP). The alternative responses of second 
pair parts are not equally valued, given that some may represent an agreement 
with the (FPP), whilst others may not. Hence, in talk there is a distinction between 
preferred and dispreferred responses (Gardner, 2004). 
6. Repair 
     Repairs can occur as adjacency pairs. However, they compose a singular kind 
of pair, in which participants in conversation deal with, and are able to address and 
potentially resolve troubles or problems of speaking, hearing, or understanding in 
talk. The repair process in conversation can be viewed as consisting of two 
interrelated components: initiation and repair. In the first phase (initiation) a 
problem source is identified and the repair is initiated. In the second phase, (repair) 
the problem is solved and the repair is performed (Gardner, 2004).  
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Speech Acts Theory 
     In Accordance with Valdés Villanueva (1991) a speech act is a habitual 
conversation, which includes a speaker, an interlocutor and a message from the 
speaker. According to the new trends in the philosophy of language, the speech 
act theory is characterized by two key points; the first one posits that a distinction 
between the meaning expressed by an utterance and the way in which an 
utterance is used has to be done. The other key idea is that any utterance may be 
considered as an act (Searle, 1969). Thus, Searle considers statements as speech 
acts. Searle (1969) defines the speech as the basic unit of language used by the 
speaker to express a meaning, Hence a speech act is any utterance (it could also 
be a phrase or a word) that expresses an intention. 
     According to Austin (1962) every utterance has a descriptive and an affective 
aspect, which implies that when a speaker says something, he/she is performing 
an action at the same time. Furthermore, in order to make a distinction between 
the kinds of acts involved in speaking, Austin (1962) developed a three-way 
classification of the speech acts that may appear when language is put to use:  
      
1. Locutionary act 
     According to Austin (1962) a locutionary act is an act of saying something and 
this “saying something” implies several aspects such as:  
- To perform a phonetic act, the act of producing different sounds. 
- To perform a phatic act, utter some sounds according to certain words, 
construction or intonation. 
- To use a set of words with the aim of performing a certain meaning, 
a rhetic act. 
 
 
29 
 
2. Illocutionary Act 
      Austin (1962) states that the Illocutionary act has nothing to do with the 
meaning of the utterance of the speaker, but with the way in which the speaker 
uses the utterance. The Illocutionary speech acts can be described then with 
“verbs” such as order, advise, promise, state, etc. Furthermore, Searle (1975) 
made a classification of the different illocutionary speech acts that may appear in 
conversations: 
Assertive: The purpose of these acts is to represent reality. 
Directive: The aim of these acts is to commit the listener to perform an 
action. 
Commissive: Its purpose is to commit the speaker to perform a future 
action. 
Expressive: these types of acts express the speaker’s feelings and 
attitudes. 
Declarative: the purpose of these acts is to modify reality. 
 
3. Perlocutionary Act 
      Austin (1962) states that what a speaker says has consequences on the 
feelings and reactions of the participants in the conversation. These consequences 
have been caused by what the speaker said, then it can be evidenced that the 
speaker has performed another speech act, the perlocutionary one (convincing, 
persuading, etc). 
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Cooperative Principle Theory 
     Grice (1975) developed a theory in which he stated that when speakers are 
engaged in interaction they try to cooperate with one another in order to construct 
meaningful conversations. This means that speakers organize their utterances in 
order to be understood by their interlocutors. Therefore, Grice (1975) asserts that 
in ordinary, everyday conversation, speakers and listeners share a cooperative 
principle. As a result, he proposed a general “Cooperative Principle” and four 
maxims called “Gricean maxims” that describe how to be cooperative in 
conversation. Grice (1975) described the four maxims expected in conversation as 
follows: 
1. Maxim of Quality: Make your contribution true. Do not convey what you 
believe to be false or unjustified, do not say that for which you lack 
suitable evidence. 
 
2. Maxim of Quantity: Make your contribution as informative as required. 
Do not say more or less than necessary. Make the strongest statement 
you can. 
 
 
3. Maxim of Relation: Make your contribution relevant. Stay on topic. 
 
4. Maxim of Manner: Be perspicuous. Avoid ambiguity and obscurity of 
expression. Strive for brevity and order. 
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6. Methodology 
 
6.1 Type of study 
 
     Qualitative research is a methodology that explores human situations (everyday 
topics of people or small groups of people) and things in their natural settings. It 
involves the description of data and the interpretations of phenomena in terms of 
what people think, say, feel or do. This type of study aims to provide a detailed and 
thorough description of a topic, program, practice or setting (Denzin & Lincoln, 
1994, cited by Mertens, 1998). For this reason, the methodology of this research is 
going to be oriented in a qualitative way, since it is intended to characterize, 
interpret and describe Code-Switching, and its functions as they occur in content-
based instruction, in relation to the pragmatic competence of students and 
professors of a licenciatura program. 
     The research method to be used in this project is the descriptive and 
interpretative Case Study, since this project is aim at exploring Code-switching in 
an exhaustive and detailed way in order to gain a wider and in-depth knowledge 
and comprehension of this topic. Case study is a research method that is designed 
to provide an intensive and detailed understanding of one individual or of a group 
of people by means of observations, self-reports, interviews and any other 
collection method (Mertens, 1998). 
 
6.2 Context 
 
     This study was implemented in five of the content-based subject classrooms of 
an ELT pre-service teacher’s licenciatura program of the Rafael Pombo urban 
public university located in the city of Pereira (Colombia). The licenciatura program 
is located in the Fine Arts and Humanity Faculty. The ELT pre-service teacher’s 
program consists of ten semesters throughout which students get prepared in 
order to become English teachers. In the first four semesters, students receive four 
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English courses (basic, pre-intermediate, intermediate and advanced) from the first 
semester on and after students have completed all the English courses, they take 
content-based subjects in English until the end of the program. In addition to the 
subjects related to English teaching, students from the ELT pre-service teacher’s 
program also receive instruction in research subjects (Introduction to qualitative 
research, Research project initiation and Research project execution), since they 
are required to elaborate a research project or thesis in order to graduate. Content-
based subjects in the licenciatura program involve the instruction of content related 
to language teaching. Since the subjects are taught in English, their purpose 
becomes twofold: first, that the students develop knowledge of the subject matter, 
and second, that students complete their language learning. The content-based 
subjects that included in this study were: Applied Linguistics, Language 
Acquisition, Professional Development, Project Initiation and Sociolinguistics. 
 
6.3 Participants 
 
     The main participants of this research project are five professors of the five 
content based subjects that are included in this study, which are: Applied 
Linguistics, Language Acquisition, Professional Development, Project Initiation and 
Sociolinguistics. These subjects are taught in the licenciatura program from fifth to 
eighth semester. The professors are three men and two women that range among 
thirty-five to sixty year old. 
     The secondary participants of this project are the students belonging to the five 
content-based classes mentioned above. In order to select the students we will 
focus on the frequency of the students’ alternation between the two languages 
(Spanish and English). Consequently, we will select the students that code-switch 
the most during the class session. For this reason there will not be an exact 
number of students selected in this study. The five groups of students are 
composed by men and women between the ages of 19 to 30 year old. The 
students that will participate in this project will be from fifth to eight semesters. 
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These students are expected to have a B2 level of English language proficiency 
according to the (CEFRL, 2001). 
 
6.3.1 Licenciatura professors and students’ profile  
 
    The five teachers of the licenciatura program included in this research project 
have masters’ degree in different areas. Two of the teachers already have a PhD, 
the other two teachers are currently conducting studies in order to get the PhD 
degree, and one of them only has a master degree. The five professors are 
considered to master a C1 level of English proficiency in accordance with the 
Common European Framework of Reference for Languages (CEFRL), (2001).  
     The C1 level posits that the speaker should be able of: 
- Understand a wide range of demanding longer text and recognize implicit 
meaning. 
- Express him/herself fluently and spontaneously without much obvious 
searching for expressions. 
- Use language flexibly and effectively for social, academic and professional 
purposes. 
- Produce clear, well structured, detailed text on complex subjects, showing 
controlled use of organizational patterns, connectors and cohesive devices 
(CEFRL, 2001). 
 
     The licenciatura students develop their language proficiency through Language-
based subjects during the first four semesters. In the fifth semester, students start 
to attend content-based subjects. From the fifth semester on, students in the 
licenciatura program are expected to have a B2 level of English proficiency in 
accordance with the CEFRL (2001).  
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     The B2 level asserts that a speaker should be able of: 
- Understand the main ideas of complex text on both concrete and abstract 
topics, including technical discussions in his/her field of specialization. 
- Interact with a degree of fluency and spontaneity that makes regular 
interaction with native speakers quite possible without strain for either party.  
- Produce clear, detailed text on a wide range of subjects and explain a 
viewpoint on a topical issue giving the advantages and disadvantages of 
various options (CEFR). 
 
6.4 Role of the researcher 
 
     The role of the researchers in this study will be as “complete observer”. That is 
to say that the researchers will observe, but will not be a part of the target group. 
There will be no interaction among the researchers and the participants of the 
project. According to Cohen & Crabtree (2006) a complete observer is a person 
who, while observing, does not interact with the social setting he/she is observing. 
Therefore, as observers we will be only collecting data from our participants in 
order to answer our research questions. 
 
6.5 Data Collection  
 
     The data of this research project was collected for four months. The methods 
that the researchers used in order to collect the information were field notes and 
non- participant observations, which included transcriptions and audiotapes. 
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     Observations 
     The researchers conducted a set of non-participant observations during four 
months. They conducted one observation per week of each one of the five classes. 
Each observation consisted of a complete session of two hours. The purpose in all 
of these observations was to collect data on the language used for instruction, 
focusing on the use of code-switching. In addition, the researchers identified the 
linguistic contexts in which the teacher and students code-switched. 
 
     Field Notes 
     The researchers took field notes in order to document the students and 
professors’ code-switching utterances and the context in which they occurred. The 
field notes were taken during the class time of the five content-based subjects, with 
the aim of collecting detailed and relevant information that supported the 
observations and audio recordings. 
 
     Audio Recordings 
     The researchers audiotaped the whole sessions of all the observations in order 
to support and confirm the information collected through the observations and the 
field notes. The audio recordings were useful to the researchers given that they 
were useful to collect information more accurately. All the audio recordings were 
transcribed. The aim of the audiotapes and the transcriptions was to compare them 
with the field notes later on and at the same time to complement the field notes. 
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6.6 Data Analysis 
 
     After the data Collection was completed, the researchers started analyzing the 
data, based on the Grounded theory (GT). Grounded theory is a particular 
research method in qualitative research, which presents the investigator as the 
main instrument for data collection and analysis. This method attempts to derive 
meaning from the data, having as a result theory emerging from/ or grounded in 
the data collected (Strauss and Corbin, 1994). 
    The researchers look closely at the data collection in order to analyze it and 
build the findings from what was found on the data. The researchers used GT in 
the sense that a close examination of the data was made, not only to identify and 
relate specific categories in the professors and student’s Code-Switching, but also 
because interpretations of influences of the context and interactions among 
students and professors were made. Therefore, the researchers grounded their 
interpretation of what happened during the analysis of the data by also interpreting 
and examining interactions within the context where the Code-Switching utterances 
occurred.     
     The researchers looked at the data to identify the Pragmatic Competence, 
Speech Acts, talk-in interaction (Conversation Analysis), maxims and implicatures 
(Cooperative Principle); concepts previously set to analyze the Code-Switching 
utterances of students and professors where the Grounded theory helped to 
interpret the intentions, power relations, competences and interactions among the 
code-switching utterances of the participants.  
     In order to structure the data analysis and construct the findings, the 
researchers identified, named, categorized and described the data from the audio-
recordings, observations and field notes in order to produce theory and give 
meaning to the data collected. 
     All the excerpts in the Findings sections were name by a “T” (teacher) and a “S” 
(student) and a number that correspond to the five classes observed, therefore the 
five teachers have been assigned a number from one to five by the researchers; 
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additionally the students who belong to a class of a particular teacher will also have 
the number assigned to that professor. 
 
 
 
Sample 
 
T1 S1 S1.1 
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7. Findings 
 
 
     The following findings aim to depict the resulting relationship between the 
different components that frame the pragmatic competence and the use of code-
switching in content-based settings. 
 
7.1 Pragmatic Competence in students and professors’ code-switching 
 
     As part of a bilingual setting, the students and teachers of the licenciatura 
program should have some competences in the mastering of bothnative and 
second language. In agreement with the Common European Framework of 
Reference for Languages (CEFRL, 2001), The data analysis revealed that as 
bilinguals speakers the students and professors had the ability to alternate 
between their two languages (English and Spanish) using some of the components 
of the pragmatic competence, which at the same time is divided  into three sub 
competences: discourse competence, functional competence and design 
competence (Common European Framework of Reference for languages, 2001). 
     The following samples show the use of the pragmatic competence by the 
bilingual speaker while code-switching: 
 
T4: It became or it was like a signature… si ponemos la palabra change 
acá, creo que no sería lo más apropiado, porque justamente lo que dice la 
frase es que esa manera como el abría sus discursos fue tan, tan, tan 
recurrente digo, lo hacía con tanta frecuencia que se convirtió en una, en un 
signature, it turned into a common expression… 
T4: The origins of creole are pidgins, siempre que hablemos de creole el 
pasado de ese creole fue un pidgin, empieza a ser creole cuando los 
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hablantes de ese pidgin tienen descendencia; los chicos, la descendencia 
hablaran esa lengua que es una mezcla y ya no la vamos a llamar pidgin, le 
llamamos criollo en español o creole ok? Now speaking of what you are 
going to do today this is the methodology…  
     In the first sample above the Sociolinguistics teacher was explaining to the 
students why not to use a particular word in a phrase. In the second sample the 
same teacher was explaining to the students the linguistic phenomenon of how 
pidgins become creoles. In both samples, it is recognizable that the teachers’ 
speech is well structured and organized and that he is communicating effectively 
his intended message. For this reason, it is evident that whilst the professor code-
switches, he is also making use of the pragmatic competence, as this is the ability 
to comprehend and produce a communicative act successfully (Liu, 2005). 
 
7.1.1 Discourse competence in students and professors’ Code-Switching 
 
     The following samples evidence the use of the components of the discourse 
competence among the students and professors code-switching: 
 
T4: And all of the sudden, the police show up, you know, and they start 
asking for papers and everything – “How old Are you?” – “Oh, I’m twenty” – 
“Ok, show me your cedula and all that… and then will take into the car those 
who are under the age, or those who have weapons, you know, that’s the 
“crackdown”, the word in Spanish is… in Colombian Spanish is batida, 
redada that is police start to… 
     In the previous sample the Sociolinguistics teacher was narrating the students a 
part from a movie they had watched during the class. Here, the teacher is using the 
text design component, as he has the knowledge to produce and structure a 
narration appropriately, which is part of the macrofunctions. The professor’s 
speech also has a defined topic, which he develops by expanding and supporting 
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its main points with details and examples. The previous statement shows the 
management of the thematic development component by the professor; 
additionally the professor’s utterances are linked into clear and coherent discourse 
and the relationship between his ideas is clear, which demonstrates coherence and 
cohesion in his speech. Finally the professor shows flexibility in his speech; since 
he is able to alternate between his two languages with to adjust those languages to 
the circumstances of the talking and their interlocutors’ preferences. The use of the 
previous components in the professor’s speech evidence the management of the 
discourse competence, as this is the knowledge and the ability to control the 
ordering of sentences in terms of: text design, flexibility to circumstances, thematic 
development and coherence and cohesion (Common European Framework of 
Reference for languages, 2001).  
 
T3: In groups of three people you are going to analize based on the article of 
Bases para una verdadera planeación linguistica en Colombia, que es lo 
que se necesita en nuestro país para volvernos bilingues, siguiendo cada 
uno de los paso que él explica, that is firstly to examine the reality or 
needs… 
     In this sample, the Applied Linguistics professor was giving the students the 
instructions for an activity. Here it is noticeable that the professor’s discourse is 
properly arranged according to the way in which instructions should be given, at 
the same time the discourse has a clear and logical order and sequencing. 
Furthermore, the professor uses organizational patterns and connectors. Finally, 
the discourse also shows flexibility, since the professor is able to vary the 
formulation of what he wants to say by switching between his two languages. The 
characteristics mentioned above show the management of the discourse 
competence defined by the CEFRL as the ability of a learner to organize sentences 
in order to produce coherent stretches of language. 
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7.1.2 Functional competence in students and professors’ Code-Switching  
 
     The following samples depict the use of the components of the functional 
competence among the students and professors code-switching: 
 
S1: I know that he is musulman is how you say that in English… and that he 
lives in the whiten house?  
S1.1: White House Casa Blanca is how you say that in English. 
S1: Ah ok! And also I know that the government is Capitalista. 
S1.1: They have as you say in Spanish sociedad de consumo  
     In the sample above we can observe a discussion among two students of the 
Professional Development class, the discussion had to do with a topic proposed by 
the professor which was to share about the knowledge the students had about the 
United States and the President Barack Obama. In this conversation it can be 
evidenced the ability to use the patterns of social interaction by S1 and S1.1, since 
they are engaged in a verbal exchange and they are able to start, maintain and 
end their turns in conversation appropriately. In addition, it is also observable that 
they have the skills to communicate clearly, precisely, spontaneously and fluently 
among themselves and to interchange detailed information making their meanings 
clear. These characteristics in the conversation evidence the ability of bot students 
to use the functional competence while code-switching, as this competence id 
characterized by the pertinent use of: Turn taking, microfunctions, fluency, 
interaction schemata and propositional precision in a conversation.  
 
T4: ¿Como decimos en Español a alguien que habla de una u otra manera? 
S4: Style  
T4: All right, style, ¿Qué más?  
S4: Personalities  
42 
 
T4: Yeah! But what’s the word?  
S4: Personal distinction… ¿defecto?  
           T4: No, no, no es un defecto, es algo que…  
     In this sample the sociolinguistics professor was trying to get a word from the 
students. In the previous conversation sample it is clear the competence of the 
language users to initiate their talking and to respect turns, which means to take 
turns and finish conversations when it is convenient. At the same time it is 
observable the ability of the interlocutors to formulate consistent thoughts and 
ideas and also to keep the flow of the conversation. This characteristics show the 
management of the functional competence by T4 and S4, which is described as 
the use of the spoken discourse for particular functional purposes according to the 
CERFL (2001).  
As it is noticeable from the samples above, the use of code-switching does not 
affect the management of the speakers’ pragmatic competence, it is seen that the 
language users are able to alternate between their two languages within the 
discourse and at the same time use all the components of the pragmatic 
competence. Additionally it is evident that the speakers alternate within their 
discourse with different purposes that go beyond from the lack of language. 
Speakers use code switching in order to change from one topic to another in the 
discourse (to start a new topic or to move to a new one), speakers also use code 
switching to open, maintain and close their turns within the conversation. According 
to this it could be claimed that these bilingual speakers use code-switching as a 
strategy or as a resource in order to negotiate the interaction of the conversation 
and to arrange and to structure their discourse. Therefore as the Pragmatic 
Competence is the ability to organize and structure the discourse in order to 
perform different communicative acts (CEFRL, 2001) it can be depicted a bilingual 
pragmatic competence, since bilingual speakers are able to accomplish different 
communicative functions while switching their two languages. However, this 
bilingual pragmatic competence has not the same range of development in all 
bilingual speakers, it depends on the proficiency that bilingual speakers have. This 
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means that the more proficient a bilingual speaker is in his two languages, the 
higher his abilities in the bilingual pragmatic competence will be. This finding is 
confirmed by what Barreda (1997) reported. The researcher found that Basque-
Spanish bilingual speakers used Code-Switching as a resource to negotiate the 
development of the conversation; at the same time they switched in order to move 
to another point in their discussion, to introduce new topics and also to maintain 
and finish their turns in conversation. Furthermore this research finding supports 
Reyes (2004) argument which stated that bilingual speakers, who have a greater 
degree of bilingual communicative competence, are the ones who more frequently 
use code switching as a strategy to meet their conversational goals and to 
communicate. It also supports Lott’s (cited by Bhela, 1999, P.1) argument of 
viewing Code-Switching as a communicative strategy by which professors and 
students avoid interference. Likewise Sanchez (2009) corroborates this finding 
when she states that students and professors switch to complete different functions 
or in order to accomplish different purposes in communication, not only because 
the lack of proficiency in the language. 
 
7.2 Speech acts’ descriptions of students and professors’ Code-Switching 
 
    In order to analyze the data collected, the researchers merge the Speech Act 
theory and the Code-Switching theory. Bearing in mind that the analysis of the 
findings is based on prior elements from theories of Code-Switching and speech 
acts, it could be claimed that code switching utterances of the participants were, 
from the researcher’s perspective, locutionary and illocutionary acts, whereas a 
few number of them could be labeled as perlocutionary acts. 
 
7.2.1 Locutionary acts in students and professors’ Code-Switching  
 
    The following samples are considered Locutionary acts first, because the 
locutionary act occurs when a speaker utters a speech from the switching. In the 
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subsequent samples the speakers switched their discourse from English to 
Spanish and this change in the discourse constitutes the locutionary act in the 
utterance in accordance with the analysis conducted by the researchers. Secondly, 
the following samples can be regarded as locutionary acts since they convey a 
meaning:  
 
S5: Teacher, how do you say cuidadores ? 
    In this sample students from the Language Acquisition class were interacting in 
groups, and one of them asked the teacher a question. This utterance can be seen 
as a locutionary act, because it is a question and asking and answering questions 
are considered to be Locutionary Acts (Austin, 1962).   
 
S5.1: I have some questions here. I have some questions on my cuaderno... 
this one… 
    In the previous sample, students from the Language Acquisition class were 
discussing in groups an article about learning perspectives and one of the students 
was saying to her partners that she had some questions about the article. This 
utterance is considered a locutionary act, since the speaker is giving some 
information to her interlocutors, which at the same time is an assurance. (Austin, 
1962). 
 
T5: So the teacher organizes a whole project based on ladybugs right, 
mariquitas right? Because the students found a ladybug one day… 
    In this sample the teacher of the Language Acquisition class was giving students 
an example about the negative aspects of the student centered perspective. This 
utterance can be labeled as a locutionary act, since the professor was giving a 
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description and giving descriptions is considered to be a locutionary act. (Austin, 
1962).  
 
7.2.2 Illocutionary acts in students and professors’ Code-Switching 
 
    On the other hand, the Illocutionary act is another aspect from which code- 
switching could be related to the speech act theory. What constitutes an 
Illocutionary act is the intention the speaker has when uttering a sentence. 
Conversely, what characterizes a function in CS is the purpose the speaker has to 
code switch. From these premises the researchers found that the resulting relation 
between Illocutionary acts and CS is the intention the speaker has when uttering a 
code-switched sentence.  
    The data showed that some of the utterances can be labeled as illocutionary 
acts, since some of them convey not only a meaning but an intention by the 
speaker. The types of illocutionary acts that were found in the transcriptions of the 
audio recordings were three: assertive, directive and expressive. It is important to 
mention that the other two categories of illocutionary acts (declarative and 
commissive) were not present in the data. The following samples illustrate that the 
speaker code-switches with a purpose and simultaneously this purpose constitutes 
the illocutionary act in the utterance: 
 
 S4: So in this case the pidgin becomes a creole, creole is criollo, in Spanish 
is criollo…  
    In the sample above, a student of the Sociolinguistics class was giving an oral 
presentation in which he was explaining to the audience how pidgin becomes a 
creole. This utterance can be considered as an illocutionary act, considering that 
the intention of the student, when code switching, was to explain a process that 
takes place in some human communities, and speech acts that carry an intended 
meaning by the speaker are labeled as illocutionary. At the same time, by stating 
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this utterance, S4 was using the reiteration function of Code-Switching, since he 
uttered the same word in English and Spanish with the purpose of clarifying the 
topic he was explaining. 
 
T1: We are in the twenty first century not in the twentieth, menos in the 
nineteenth 
    In this sample the professional development teacher was preaching and asking 
the students to go to the internet in order to find interesting materials for EFL 
learning and then she said that “we are in the twenty first century”, so students 
must use technology. This sample can be considered as an illocutionary act, given 
that the teacher switched with the purpose of showing her indignation towards the 
misuse of technology nowadays, and speech acts that conveys the intentions or 
purposes of the language users are considered as illocutionary acts. In addition, 
this utterance can be incorporated into the emphasis function of Code-Switching, 
as the teacher alternated in order to highlight the fact that they were in the twenty 
first century not in any other, and the emphasis function of CS takes place when a 
speaker alternates with the aim to underline an issue he/she wants the interlocutor 
to notice (Koziol, 2000). 
 
7.2.3 Perlocutonary acts in students and professor’s Code-Switching 
 
    Finally, the data also revealed that a few of the utterances can be regarded as 
Perlocutionary acts, given that these utterances caused the interlocutor to perform 
an action. According to the researchers in CS the perlocutionary acts can be 
regarded as the hearers’ reaction towards CS.   
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Samples:  
T3: Ok, excuse me, and… en “Por qué enseñar Ingles en Colombia”, some 
sheets after that… más adelante, más adelante, let me show you… 
    In the sample above, the Applied Linguistics teacher was asking the students 
to pass to another part of the reading, and then he helped a student find the 
page, as he could not find it by him/herself.  This utterance can be considered 
as a Perlocutionary act since it caused a reaction on the student, which was to 
follow the instructions that the teacher was giving to him (to pass the sheets of 
the document he had been reading). For this reason, this utterance can be 
considered a Perlocutionary act, as the speaker get the addressee to do what 
he was aiming to. (Austin, 1962). 
 
T4: Diego Alejandro, hybrid! Hybrid! The pronunciation of hibrido is hybrid. 
S4: Hybrid? 
T4: Hibrido! 
S4: Ahhh hibrido… 
T4: Hybrid 
    In this sample, the Sociolinguistics teacher was correcting the pronunciation of 
some words that students used in their oral presentation. This utterance can be 
labeled as a Perlocutionary act because of the teacher’s attempt of persuading the 
student to pronounce the word correctly, and a Perlocutionary act is one that 
produces an effect on the interlocutor by the speaker, whether this effect is 
intended or not. In the utterance above, the teacher code-switched in order to 
make the student understand and pronounce the word appropriately, by doing this 
the teacher persuaded the student to do what he was expecting to, and the 
reaction of the student by saying “ahhh hibrido” evidenced the Perlocutionary act. 
(Austin, 1962). 
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7.2.4 Types of Illocutionary acts related to students and professors’ Code-
Switching 
 
    As stated previously an illocutionary act is the one that carries an intended 
meaning by the speaker; according to the researchers these types of speech acts 
are related to the functions of CS, since these ones refer to the speaker purpose 
and/or intention when code-switching. The categories of illocutionary acts found in 
the code-switching utterances were three: assertive, directive and expressive.  
 
 7.2.5 Assertive Illocutionary acts in students and professor’s Code-
Switching 
 
    The following samples show the relationship between assertive illocutionary acts 
and code-switching functions: 
 
T1: L2, L1 pobre  cerebro, eso es como apagar prender… we`ll go mad.  
    In this sample the Professional Development teacher was explaining students 
that going through the processes of switching in the brain from L2 to L1, in order to 
understand listening and reading was not appropriate to meet comprehension. This 
utterance can be labeled as an assertive illocutionary act, given that the speech 
acts that declare or posit statements as real facts are regarded as assertive 
illocutionary acts, e.g.  Recite a creed (Searle, 1975). The purpose of the teacher 
in this utterance was to make students be aware of the fact that they should not 
make use of translation in order to understand listening and reading, since this was 
a counterproductive process for learning. Simultaneously, this utterance can be 
incorporated into the Message Qualification function of code-switching, given that 
here the teacher presented students the issue about changing from L2 to L1 in the 
target language and alternates to the native language when she wanted to explain 
to students the disadvantages of this process for the brain; and the Message 
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Qualification function occurs when a speaker presents an issue in the target 
language and turns to the mother tongue when the speaker wants to give meaning 
to what he/she is saying (Sanchez, 2009). The relationship between the message 
qualification code-switching function and the assertive illocutionary act is that the 
professor switched to the mother tongue to explain and clarify her negative point of 
view towards the translation methods of the students in learning and developing 
the listening skill in the second language. The professor gave the explanation to 
the students because she believed in what she was saying, and this fact reflects 
the assertive illocutionary act, and therefore, this is the connection between the 
code-switching function and the type of speech act.   
 
 T1: That´s "contranatura" it´s against nature... contranatura, el resultado es 
contranatura.  
 
    In this sample the Professional Development teacher was explaining that the 
brain does not understand every single word in speech, the brain understands an 
amount of words. The teacher was explaining this, since EFL learners commonly 
think they have to understand every single word in listening and also in reading, 
so she said that it was not natural to the brain processes. This utterance can be 
considered as an assertive illocutionary act in the way that these acts aim to 
represent and describe the reality, and in this utterance the teacher aimed to 
describe a process for which she possesses knowledge and this is a way of 
representing a reality that is true for her. At the same time, this utterance can be 
included in the reiteration function of code-switching since here the teacher 
alternates in order to clarifying what she was talking about and the reiteration 
function occurs when a speaker utters a sentence twice in a different language 
with the purpose of clarifying and support his/her statement (Yletyinen, 2004). The 
relation between the assertive illocutionary act and the reiteration function of code 
switching is that the teacher alternates in order to clarify her message which she 
believes is true and this reflects the assertive illocutionary act.  
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7.2.6 Directive Illocutionary acts in students and professors’ Code-Switching 
 
    In the following samples the relationship between directive illocutionary acts 
and code-switching functions will be revealed: 
 
 T2: Show me your face as if you were hungry: me está matando mi gastritis. 
    In this sample, the Project Initiation teacher was asking questions to the 
students about a part of the reading of "the second graders", which she used to 
explain reading strategies. This utterance can be labeled as a directive 
illocutionary act, given that the intention of the teacher in this utterance was to 
commit the students to perform an action (mimic). The act therefore carried a 
directive intention in itself. Speech acts that commit the interlocutor to perform an 
action are directive illocutionary acts (Searle, 1975). Simultaneously, in this 
utterance the professor was using the message qualification function of CS, since 
she alternated to the mother tongue when she wanted to give meaning to what 
she was saying and the message qualification function of CS occurs when the 
speaker presents an issue in the target language and turns to the native one, in 
order to amplify the understanding of his/her words (Yletyinen, 2004). The 
connection between the message qualification function and the directive 
illocutionary act is that the teacher switched in order to give a more clear meaning 
to her words and by doing this, achieve that the student perform the action she 
was aiming at, hence this element reveals the directive illocutionary act. 
 
T3: Ok, excuse me, and… en “¿Por qué enseñar Ingles en Colombia?”, 
some sheets after that… más adelante, más adelante, let me show you… 
    In the sample above, the Applied Linguistics teacher was asking the students to 
move to another part of the reading, and then he helped him find the page, as the 
student could not find it by himself. The intention of the professor in this utterance 
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is to get the student to execute an action (to pass the sheets); hence this 
utterance can be regarded as a directive illocutionary act, seeing that speech acts 
that commit the interlocutor to perform an action belong to this category (Searle, 
1975). In addition, in this utterance the professor is using the equivalence function 
of Code-Switching, since he takes the expression “más adelante” from the mother 
tongue with the purpose to get the student to accomplish an action, and the 
equivalence function of CS takes place when a speaker borrows the 
corresponding term from the native language to the target language. The link 
between the directive illocutionary act and the equivalence function of CS is that 
the professor alternates with the objective of getting the student to perform the 
action he intends, and this fact reflects the directive illocutionary act. 
 
7.2.7 Expressive Illocutionary acts in students and professors’ 
  Code- Switching 
 
    The following samples illustrate the relationship between expressive illocutionary 
acts and code-switching functions: 
 
T3: So, as we can see… (Cell phone ringing) sorry, excuse me, a todos nos 
pasa, a unos más que a otros… 
    In this sample the Applied Linguistics teacher was apologizing with his 
students, since his cell phone rang during the class time. This utterance can be 
considered as an expressive illocutionary act, taking into account the fact that 
speech acts that express the speaker's attitudes and emotions are considered as 
expressive illocutionary acts, e. g. congratulations, excuses and thanks (Searle, 
1975). The intention of the professor in this utterance was to emphasize that he 
was sorry on the fact that his cell phone had rung, because he knew that this fact 
was inappropriate in the classroom setting. For this reason, this utterance can 
also be included in the Emphasis function of code-switching, since this function 
occurs when the speaker wants to highlight a point and he/she wants the 
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interlocutor(s) to notice the point (Sanchez, 2009). In this utterance, what 
connects the expressive illocutionary act and the emphasis function of CS is that 
the professor switched in order to emphasize that he was sorry, which is an 
excuse and therefore reflects the expressive illocutionary act.   
 
 T1: What do the learners believe? ¡Y lo tienen arraigado! 
    In this sample the professional development teacher was explaining the wrong 
belief of EFL learners about considering listening as the most difficult skill to 
develop. This utterance can be labeled as an expressive illocutionary act, 
considering that the teacher was expressing her concern and indignation about 
the misconception of EFL learners. Therefore, the professor was expressing her 
feelings towards that belief, and speech acts that convey speaker attitudes and 
feelings are regarded as expressive illocutionary acts (Searle, 1975). Additionally, 
this utterance can be included into the emphasis function of Code-Switching, as 
the professor switched to highlight her annoyance towards the misuse of 
technology nowadays. The emphasis function of CS takes place when a speaker 
switches in order to underline a point that he wants the hearer to notice (Koziol, 
2000). 
 
     According to the samples presented in this section, it is seen that locutionary, 
illocutionary and perlocutionary acts are part of code-switching in content-based 
classes. All of the professors and students’ code switching utterances can be 
considered as locutionary acts, given that each one of them conveys a meaning 
which confirms what was stated by Austin (1962) that a locutionary act is one that 
meets certain meaning. Likewise, the analyzed data revealed that most of the 
utterances can be regarded as illocutionary acts, considering that they transmit the 
speakers’ intentions and the illocutionary act is the one that conveys an intended 
meaning by the speaker according to Austin (1962); hence this could be related to 
the functions of code-switching, which are the purposes that a speaker has to code 
switch (Sanchez, 2009). Additionally, all of the illocutionary acts present in the 
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code-switching utterances belonged to three out of the five categories of 
illocutionary acts in agreement with the classification of the illocutionary speech 
acts developed by Searle (1975). The categories of illocutionary acts present in the 
code-switching utterances were: assertive, the acts that represent reality; directive, 
the acts that commit the interlocutor to perform an action; and expressive, the acts 
that express the speakers’ feelings and attitudes (Searle, 1975). Finally, the data 
collected revealed that few of the students and professors’ code-switching 
utterances can be considered as perlocutionary speech acts, since these 
utterances caused a reaction in the interlocutors, and the Perlocutionary act is 
defined by Austin (1962) as the one that provokes the hearer to perform an action 
or to realize about something, and also, as the effect that the utterance has over 
the interlocutor. 
 
7.3 Conversation analysis from teachers and students code-switching 
 
     The following findings aim to depict the relationship between the conversation 
analysis approach and the code switching theory in students and teachers’ speech 
in the classroom setting. In order to make the description of the connection 
between these two theories, the researchers attempted to analyze the data based 
on the previous knowledge they had about the theories. From this analysis the 
researchers found that the connection between CS an CA could be evidenced by 
the fact that code switching is not only the alternation of languages in isolated 
utterances but it also occurs in conversations. Moreover, a conversation is a 
construction of social interaction in which various social actions are organized, and 
which are framed by a setting of rules and structures that constitute an orderliness 
according to Psathas (1996) and conversation analysis is the study of patterns of 
conversation, consequently the relation between this two theories from the 
researchers point of view is that as CS occurs as well in conversations, CA can 
contribute to the analysis of two or more languages in a conversation.  
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7.3.1 Components of the conversation in Code-Switching 
 
     There are some common components to every conversation. Data from the 
observations and transcriptions of the audio-recordings showed that these 
components are also present in conversations where code-switching appears. The 
following samples show the elements of the conversation found in students and 
professors’ code-switched interactions:   
 
first p p  T4: the First part, I like it… play?  Turn constructional component 
                               En presente o en pasado? 
second p p    S4.1: played         turn allocational component Repair  
  T4: played?             Turn allocational component 
adjacency p S4.1: only             turn allocational component  Repair 
  T4: only, right!... hasta ahí le quedo bien, el resto se lo tiro.     Turn A.  
 
7.3.2 Conversation Analysis in Code-switching 
 
     The following samples illustrate the resulting relationship between CS and CA: 
 
 S1: I know that he is musulman is how you say that in English…  
and that he lives in the whiten house?          Turn constructional c. 
S2: White House Casa Blanca is how you say that in English    Turn A. 
S1: ahh ok! And also I know that the government is Capitalista        turn A 
S2: They have as you say in Spanish sociedad de consumo            turn A 
     In the sample above we can notice a discussion between two students of the 
professional development class. The discussion had to do with a topic proposed by 
the Professional development professor which was to share about the knowledge 
Adjacency 
pairs 
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the students had about the United States President Barack Obama. From the 
discussion it can be seen that although S1 does not know the term (Musulman) in 
English, she code switched to Spanish in order to maintain the flow of the 
utterance and to convey the intended meaning. Thus from the sample it can be 
inferred that her intention inside the conversation was to complete her 
communicative events. Therefore, this utterance can be included into the discourse 
related function of code switching. Additionally, S2 code-switched when repeating 
the message “white house, Casa Blanca” in English and Spanish in order to clarify 
her interlocutor who made a mistake by saying “Whiten house”. This utterance can 
be included into the reiteration function of code switching, considering that the 
speaker’s intention within the conversation was to clarify the message to her 
interlocutor.  
 
S4: style (turn constructional component) 
T4: allright, style, qué más? (Turn allocational component) 
S4: personalities (turn allocational component) 
T4: yeah! But what’s the word? (Turn allocational component) 
S4: personal distinction…¿defecto? (Turn allocational component) 
T4: no, no, no es un defecto, es algo que… (turn allocational component) 
 
     In this sample the sociolinguistics professor was trying to get a word from the 
students. Here a fluid conversation between S3 and the teacher can be seen, the 
teacher code switched taking into account student’s language preference. This 
alternation can be classified within the participant related function of code-
switching. In addition S3 alternated from English to Spanish bringing the lexical 
term “defecto” from the mother tongue (Spanish). A possible reason for the 
switching is that S3 did not know the equivalent term in English; hence the student 
recurred to the native language in order to answer the question the professor was 
Adjacency pairs 
Adjacency pairs 
Repair 
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asking, and hence, maintain the flow of the conversation, thus the former utterance 
corresponds to the equivalence function of code-switching. 
     It is evident that despite the fact that there is alternation of languages within the 
conversations mentioned in the samples above, these alternations do not affect the 
flow of the conversation itself, considering that the usual components of the 
conversation such as: turn constructional component, turn allocational component, 
adjacency pairs and repair are present. Consequently, it can be claimed that code-
switching does not interrupt the flow of the conversation, instead CS enriches the 
conversation, and contributes to organize and structure the turns of the participants 
and the sequence of the interaction. This finding is supported by Barreda (1997) 
when he argues that Basque-Spanish bilinguals used code-switching as a resource 
in order to initiate and maintain their turns. Similarly, Gafaranga (2009) asserts that 
language choice is a relevant feature of talk organization. Additionally, Alfonzetti 
(1998) states that code-switching contributes to handle different tasks related to 
the organization of conversation. Given that as an EFL classroom the setting in the 
licenciatura program is a bilingual one, the use of the two languages is seen as 
positive factor that allows fluency in the conversation. 
 
7.4 Code switching and the Cooperative Principle 
 
     As it was depicted in the former finding, code switching also occurs during 
conversations, in the same finding the components of the conversations were 
exemplified, those components are essential in every conversation, however not 
only those components constitute a conversation. Generally speakers within a 
conversation are engage into a cooperative and efficient exchange of information; 
nevertheless, there are cases in which what a speaker means, implies or suggest 
is different from what he or she says, in this cases is when implicatures in 
conversations emerge. Implicatures emerge when the maxims are flouted 
according to Grice (1975) theory of the cooperative principle.  In the current finding 
the data revealed that when students and professors code switch these 
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implicatures also appeared as they would in regular conversations. In addition to 
this, when code switching took place in conversations inside the classroom 
settings, there were cases in which the maxims were infringed while there were 
other cases in which the maxims were followed.  
The following sample illustrates the cases in which the maxims were followed by 
the speaker: 
 
S1: I know that he is musulman is how you say that in English…  
and that he lives in the whiten house?  
S1.1: White House Casa Blanca is how you say that in English     
S1: ahh ok! And also I know that the government is Capitalista        
S1.1: They have as you say in Spanish sociedad de consumo           
     In the sample above two students were talking about Barack Obama; in order to 
give their ideas about the topic given by the professor. As they were discussing the 
topic by couples, one of the students S1.1 corrected S1 about a wrong word that 
she used. In this sample it can be noticed that S1 infringed the maxim of quality, 
since she was not sure about how to say the term she intended (white house). She 
did not know how to say the term but she attempted to do it, by doing this she 
uttered a term that was not true. On the contrary S1.1 did not flout any of the 
maxims, since by  correcting her partner S1, S1.1 made her contribution true, the 
suitable term is “white house” (maxim of quality); relevant, as the term “white 
house” was the information S1 needed at that moment (maxim of relation); S1.1’s 
contribution was as informative as required, since she only gave the information 
that was necessary (maxim of quantity); S1.1 was brief and accurate when giving 
the correct term (maxim of manner), therefore S1.1 was being cooperative, as she 
was following the maxims. Additionally in this sample it is clear that code switching 
helps to keep the flow of the conversation when S1 alternated from English to 
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Spanish using the term “musulman”. S1 code-switched given that she did not know 
the right term for the word “musulman” in English, if S1 had not alternated to say 
the word in Spanish, she would have infringed one of the maxims (maxim of 
quality), considering that she could have produced a term for which she would not 
be sure whether it was true or not. 
 
S4.1: and then it was my seal 
T4: Right my personal seal… sello personal… again… les voy a dejar ver   
la pelicula otro ratico… 
In the above sample the teacher was correcting a word in the student’s speech, 
here it claimed that T4 is being cooperative in the conversation, since he is using 
the four maxims, when correcting S4.1. T4 used the maxim of quality because he 
gave the information he knew was correct, at the same time T4 gave the precise 
and relevant information at the time of correcting S4.1 using the maxims of quantity 
and relation. Finally T4 was brief and clear since he clarified the concept to the 
student from what it can be evidenced that T4 also made use of the maxim of 
manner. 
 
7.4.1 Code-Switching and Implicatures 
 
     The following samples show the interactions in which the maxims were flouted 
and therefore the implicatures appeared:  
 
T1: That’s contranatura, it’s against nature, contranatura, el resultado es 
contranatura. 
     In the above sample the professional development professor was explaining to 
her students that the brain does not understand every single word in speech, the 
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professor tried to depict that the brain understands an amount of words, which 
generates in the brain a general sense of the things humans hear. The teacher 
was explaining this, since EFL learners have the wrong belief which implies that 
they have to understand every single word in listening and reading exercises. After 
explaining this, the teacher added that “trying to understand every single word in 
oral and written speech is not natural to the processes in the brain”, when adding 
this statement the professor alternated to Spanish and one of the maxims of the 
cooperative principle (maxim of quantity) was infringed considering that the 
professor was giving extra information and the information was no relevant at that 
moment. 
 
T1: L2, L1, pobre cerebro, eso es como apagar prender… we’ll go mad. 
     In the previous sample the professional development teacher code-switched in 
order to explain the students that going from L1 to L2 in the brain was not 
appropriate. However, the real sentence the professor uttered did not literally 
meant the previous explanation, as in that utterance an analogy was made by her; 
instead the code-switched utterance said by the professor implied the explanation. 
By doing this, the professor infringed the maxim of manner because the utterance 
was ambiguous and students could have misunderstood the intended message. 
 
T1: We are in the 21st century not in the 20th, ¡menos! in the 19th  
     In the above sample, the teacher alternate to highlight that as we are in the 
twenty first century, students must make use of the technological resources that 
this time offers to them. Nonetheless, the sentence the teacher uttered did not 
mean literally what she intended. Consequently by making this contribution the 
teacher infringed three of the maxims: the Maxim of quantity, since she gave extra 
information (saying that we are not in the twentieth neither in the nineteenth 
century was not necessary); the maxim of relation, given that some of the 
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information the professor gave was not relevant (again when she named the 
twentieth and nineteenth centuries);  and the maxim of manner, taking into account 
that the information she gave to the students was not completely clear.  
 
     From the previous findings it is noticeable that there are cases in which the 
interlocutors in a bilingual conversation that contains code-switching follow the four 
maxims by being cooperative. This demonstrates that CS does not interfere with 
the successful interaction and communication; on the contrary it seems that 
conversations in which code-switching is used by the speakers are more effective 
in terms of following the cooperative principles and the maxims in order to reach 
different communicative purposes. There are also other cases in which the 
speakers that are engaged in bilingual code-switched conversations do not follow 
the maxims and implicatures emerge between the interaction, the previous 
statement it is also noticeable in monolingual conversations in which maxims and 
implicatures also arise (Grice, 1975). 
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8. Instructional and research implications 
 
     Code-Switching is a common phenomenon inherent to bilingual communities.  
In EFL content-based subjects code-switching was used by students and 
professors within their discourse.  As bilingual individuals, students and professors 
used code-switching for different purposes and in order to accomplish different 
intentions. At the same time, code-switching was used as a communicative 
strategy inside the bilingual classroom in order to complete different 
communicative events.  
     Considering that Colombian education is planning to construct a bilingual 
society in the near future, English teachers should have some knowledge about 
code-switching in order to have an understanding of this phenomenon and be able 
to recognize it, in case it occurs inside their classes. Furthermore, English teachers 
should consider code-switching as a strategy that contributes to the processes of 
teaching and learning a foreign language. 
     Consequently, further research should be conducted on how code-switching 
could be explicitly implemented as a pedagogical and methodological strategy in 
the EFL classroom in content-based as well as in language-based subjects. 
     As this study did not take into account the perspectives of the participants 
towards code-switching, future research should aim to investigate the perspectives 
that students and teachers from content-based classes have about this topic. 
     An analysis of the bilingual classroom as a bilingual community in the 
Colombian context should also be the object of study for future research, since an 
in-depth understanding about the phenomenon of bilingualism is required, 
especially nowadays when this population is increasing in our country. 
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8. Conclusions 
 
 
     After the consolidation of the findings it can be stated that the relationship 
between code-switching and the pragmatic competence in content based subjects 
in the licenciatura program is that while students and professors code-switch, they 
are also able to use within their discourse all the components of the pragmatic 
competence. Students and professors code-switch between their two languages 
with different purposes and in order to meet different communicative events. 
 
      It is obvious that pragmatics is a vast field derived from linguistics. Therefore, in 
order to meet the conclusions for this research study, it is important to take into 
account that findings were the result of the analysis of different components of 
pragmatics (conversation analysis, speech act theory, cooperative principle).  
 
     What is evidenced in students and professors’ code-switching through the 
pragmatic analysis from conversation analysis is that despite the fact that students 
and professor’s code switch, their alternations do not obstruct the flow in 
conversations, on the contrary CS enriches the conversations and contributes to 
set the components in conversations and to structure interactions. Moreover, 
students and professors use code-switching in order to initiate, maintain and finish 
appropriately their turns in conversations, in a clear, accurate and fluent way. At 
the same time, students and professors’ also use code switching in order to move 
to another point in conversations and to introduce new topics. Therefore, code-
switching is a relevant feature that contributes to the organization of bilingual 
conversation. It is also evident that the classroom settings in the licenciatura 
program are bilingual ones, a bilingual speech community takes place in that 
context in which the use of the two languages is seen as a positive factor that 
allows fluency in the conversation. 
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     On the other hand, from the cooperative principle perspective, the professors 
and students’ Code-Switching seem not to affect conversations, but to contribute to 
the development of the conversation by helping the speakers to follow the maxims 
in order to reach their communicative purposes. However, there are other cases in 
which the use of code-switching also leads to the disruption of the maxims and 
therefore to the appearance of the implicatures in conversations as they would 
normally appear in monolingual conversations.  
     Finally, from the analysis of the speech act theory it can be stated that 
locutionary, illocutionary and perlocutionary acts take place when students and 
professors code-switch. That is to say that when students and professors code-
switch they have an intended meaning and they also cause reactions from what 
they utter between their interlocutors.  Furthermore, code-switching and some of 
the illocutionary acts in the speech act theory such as: assertive, expressive and 
directive acts are closely related given that students and professors code-switch 
with a particular purpose and the illocutionary acts performed by these bilingual 
speakers are constituted by the intentions they have when uttering the code-
switching utterances.  
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